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PRESIDENT'S COLUMN

Planning Ahead for 1999 and Beyond
by Sandra Heinemann

I

nclusive, responsive, and rel
evant-words that describe
what I envision the ideal
Virginia Library Association to be.
One of the ways to create the ideal
VLA is through planning. Effective
planning requires that we examine
and articulate our goals and estab
lish the objectives that will point
us in the right direction to achieve
them. This year, following a rec
ommendation of the Ad Hoc Com
mittee on VLA's Purpose, Goals
and Structure, the Executive Com
mittee decided to begin to develop
a short-term strategic plan.
At its December planning
retreat, the Executive Committee
reviewed the report of the Ad Hoc
committee, drafted a plan, and dis
tributed it at the February Council
meeting. The draft plan is a work in
progress. It will be examined and
refined over the next few months
by the Executive Committee and
Council with input from the mem
bership-at-large. The plan embraces
four primary goals for the associa
tion relative to advocacy and
access, continuing education, fi
nancial stability, and membership.
These goals were derived from the
1997 Biennial Membership Survey,
the 1997 Continuing Education
Needs Assessment, the 1998 VLA
Finance Committee Report, and
the report of the Ad Hoc Commit
tee on VLA's Purpose, Goals, and
Structure. They are fundamental to
creating an organization that is rel
evant and responsive to the needs
of the membership.

The 1999 Designated Agenda
was developed from the draft of
the strategic plan and emphasizes
those areas on which the VLA lead
ership will focus in 1999. Advo
cacy for libraries, information ser
vices, and library personnel is one
of the most important areas for
VLA to address on a continuing

The plan embraces
four primary goals
for the association ...

basis. The association can never
rest on past legislative successes,
but must always be prepared to
address ongoing concerns as well
as specific issues as they arise. This
year, in addition to developing the
legislative agenda for the year
2000, we will determine additional
ways to recognize legislators who
have supported legislation to
enhance libraries and library ser
vices. The newly formed Adminis
tration and Management Forum
will initiate a process to research
and publicize information on sala
ries and comparable worth issues
for library personnel. The roles of
librarians, paraprofessionals, and
computer center personnel have
changed and, in some instances,
have merged. We need to examine
current salary levels to determine
if staff employed in libraries are
compensated appropriately. Con

Sandra Heinemann is Head Catalog Librarian at Hampden-Sydney College.

tinuing education was identified
by the membership as one of
VLA's most valuable services. An
ever changing technology-driven
environment, coupled with declin
ing institutional resources for
travel, workshops, and confer
ences, have increased the demand
for high quality continuing educa
tional opportunities which are
both geographically and finan
cially accessible to library person
nel and support groups. VLA must
provide and publicize these oppor
tunities for its members.
The Executive Committee and
the Conference Committee will
continue to study the form, con
tent, and costs of the annual con
ference to ensure that it is effective
in meeting the needs of the mem
bers. Site selection must be done
years in advance, which offers
challenges to produce a cost effec
tive meeting. This year the Confer
ence Committee has selected the
theme "Virginia Libraries: Values
and Visions for the 21st Century"
for the October 28-30, 1999 con
ference at the Homestead. ALA
President Ann Symons and authors
David Baldacci, Lucinda Roy, and
Donald McCaig will be addressing
the attendees. The committee
encourages member and non
member participation in the con
ference. Proposals to present pro
grams and workshops are being
accepted and reviewed by the com
mittee. This is a wonderful oppor
tunity to contribute to the associa
tion and showcase the many tal-
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ents of library staff in Virginia.
Sound financial management is
critical to effective functioning of
the association. As a result of suc
cessful conferences and judicious
budgeting, VLA begins 1999 with a
balanced budget. This provides the
association with an opportunity to
continue to build a reserve contin
gency equivalent to one year's
operating budget. In addition, we
will explore ways to create an
endowment to provide funding to
support scholarships and develop a
strategy to sustain fundraising
efforts to pre-fund VLA's legislative
liaison one year in advance. We
will also develop a coordinated
effort to obtain advertising in VLA
publications, the VLA web page,
and conference programs.
A strengthened membership
reflects a vital, active, energetic,
and inclusive organization. VLA's
membership has remained at
approximately 1200 for several
years. Since I believe that VLA is
an organization which represents
the entire library community and
provides services to support all
constituencies, we need to explore
ways to encourage people to join
the association and participate. In
November I asked Carolyn Barkley,
Vice President/President-elect, to
convene a committee to explore
both short-term activities and long
term goals for membership recruit
ment and marketing. The commit
tee includes the region and section
chairs, representatives of the Para
professional Forum and the Trus
tees and Friends Forum, and New
Members Forum. The committee is
in the process of gathering data
and will present a report at the
April Council meeting.
I look forward to working with
all of you this year in creating a
Virginia Library Association about
which we can all be proud to say,
"I am a member." Your insights
and concerns are always welcome.
Please let me hear from you. m
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Library Instruction Diversifies
by Cy Dillon

L

ibrary instruction is chang
ing as rapidly as the infor
mation environment itself,
and this issue of Virginia Libraries
is devoted to exploring the meth
ods and media used in a wide
variety of settings around the
Commonwealth. Articles cover K
12 instruction, community college
tutorials, undergraduate courses,
reference work in public and pri
vate academic libraries, and library
instruction for distance education.
It is reassuring to observe how suc
cessfully our instructional efforts
have been adjusted to the library's
new role as a physical or virtual
place that points to vast quantities
of information, rather than simply
housing and organizing a limited
portion of books and journals.
This success is reflected in the
leading role libraries are expected
to take in the process of using new
technologies for teaching and
learning, though that does not
always mean better financial sup
port. Public libraries are also facing
this expectation from their com
munities, and can expect more
demands as the electronic re
sources funded by the General
Assembly make their way into all
our localities. We will deliver the
goods, just as we have with every
thing from children's literature .to
Internet access. Year after year,
dollars spent by institutions and
governments on libraries are
among the best collective invest
ments that can be made.
Nan Seamans of Virginia Tech, a
long-time Editorial Board member
and new Associate Editor, is re
sponsible for recruiting most of

the articles in this issue and for
answering authors' questions dur
ing the writing process. Nan brings
a wealth of experience in public,
academic, and health science li
braries to our journal as well as a
commendable energy level. I ex
pect that her efforts will improve
this publication, and I hope she
will enjoy the contact with our
readers and authors as much as I
have over the years. If nothing
else, working on Virginia Libraries
always reminds me that our state is
blessed with great information
resources and greater people work
ing with those collections.
Barbie Selby of the University of
Virginia, our Publications Commit
tee Chair, also deserves recogni
tion for her recruiting efforts in
the past two years. Steve Stratton's
interview with Fran Buckley devel
oped out of an idea from Barbie,
and she is now at work helping us
gather articles on special libraries
for the 1999 second quarter issue.
Barbie, along with VLA Council,
increased our production budget
for this year so that we will be able
to publish more articles and share
more quality information.
Virginia Libraries, and VLA, will
be represented in the American
Library Association Annual Con
ference this summer in a pre
sentation on Internet publication
of library literature. In the mean
time, Steve Helm and I will be
working to increase the number of
back issues available on the VLA
website. Based on the writing this
quarter, our libraries and authors
deserve the additional exposure. m
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Interview with Francis J. Buckley, Jr.
by Steve Stratton

I

n 1869 the Superintendent
of Public Documents posi
tion was created by act of
Congress, and placed in the Depart
ment of the Interior. The Printing
Act of 1895 established the Superin
tendent of Documents position
within the Government Printing
Office. In the years since these acts
there has been only one profes
sional librarian to serve as the
Superintendent. Francis ]. Buckley,
Jr. was appointed to the position in
late 1997 by Michael DiMario, the
Public Printer. Virginia Libraries was
lucky enough to talk with Buckley,
a VLA member, in early September
1998 and then again in October at
the Annual Conference.

"L
V

How did you become involved
in the world of government
documents?
My first job was with Detroit
f,
Public Library more than 30
years ago. I was working at the gen
eral reference desk in the main
library. In that position, I was to
answer questions and refer patrons
to more specialized departments if
we could not answer the questions.
After some time there I was trans
ferred to the Sociology and Eco
nomics Department. I was horrified
at this move! As a librarian at the
general desk this was the depart
ment where we had referred those
individuals who had those really
tough questions about statistical
data, laws and regulations, and
other government information.
Now I was supposed to answer
those questions from people I had
1

[JB

been referring to this department. I
discovered that I enjoyed the chal
lenge of finding government infor
mation as well as the satisfaction of
helping people find information
that was often very important in
their lives.
This led me to become active in
the Government Documents Round
Table (GODORT) of the American
Library Association (ALA). Eventu
ally I was appointed to serve on the
Depository Library Council to the
Public Printer which advises the
Government Printing Office (GPO)
on matters relating to government
documents. Before coming to GPO,
I chaired a task force of the major
library organizations which drafted
proposed legislation to revamp the
distribution of government infor
mation.

"L
How did a librarian come to be
V appointed Superintendent of
1

Documents after so many years?
I believe my appointment is
an indicator of the growing
recognition of the importance of
access to federal government infor
mation in our society and within
GPO. I know that the Public Printer
wanted to increase the focus in GPO
on access to information, and being
a librarian gives me background in
the use of government information
and ready access to the major user
groups to promote our services.

FJB

VL
FJB

What are you responsible for as
Superintendent of Documents?
The mission of GPO is to pro
duce and procure information

products for the federal govern
ment and to disseminate them to
the public. As Superintendent of
Documents I oversee five programs:
the Federal Depository Library Pro
gram (FDLP); the no-fee electronic
federal information system, GPO
Access; the Sales program; the Inter
national Exchange Program; and
the distribution of publications we
perform on behalf of federal agen
cies.

"L
Can you tell us a little about
V' the size of the FDLP?
[JB

As of November 1998, there
were 1,356 libraries in the
depository program; over half of
that number are academic libraries,
20 percent are public libraries, and
11 percent academic law libraries.
The rest of the participants are com
munity colleges, state and special
libraries, federal libraries, and court
libraries. We provide the depository
libraries with tangible and elec
tronic products to make them avail
able to the public at no charge.
This past fiscal year, which
ended on September 30, 1998, we
provided 14.5 million copies of
approximately 39,700 tangible
products to the depository program.
Through GPO Access we provided
online access to 83,394 titles
directly on GPO servers, and we
pointed to 45,2821 titles on agency
web sites, making a total of 130,371
publications available.

r,

"L
What are your goals for your
V work as Superintendent of Doc
1

uments?

Steve Stratton is the Health Sciences Librarian at the Medical College of Virginia campus of Virginia Commonwealth Uni
versity. He has been a government documents librarian in previous incarnations ofhis career.
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}

The first, as I have already
mentioned, is to promote the
access that GPO provides to govern
ment information. Along with that
is the need to be more comprehen
sive in the collection of govern
ment information for public access,
the need to assure permanent pub
lic access to depository electronic
government information products,
and the need for the government to
revise Title 44 of the United States
Code. This statute mandates that
FDLP be more explicit in enhancing
and protecting continued access to
taxpayer-created information in all
media for everybody.

"LVi

How would revising Title 44 be
helpful for this?
:tB
Revisions to Chapter 19 are
F} probably
the most important
area for change in Title 44. We have
been pointing to the need for Chap
ter 19 changes since the issuance in
1996 of our plan to transition the
FDLP to a more electronic future.
Electronic "publications" are not
now explicitly covered by Chapter
19, Title 44, the depository library
legislation. GPO's electronic infor
mation dissemination was author
ized under the GPO Electronic
Information Access Enhancement
Act of 1993. Therefore, revision of
the law needs to include electronic
materials. Currently an agency that
posts a publication on the Internet
can remove it and we may not have
any knowledge that it was there in
the first place. If the agency pro
vides the source code we can con
tinue to provide access to it, but
agencies are not required to do this
currently.
We also need to examine meas
ures to decrease the incidence of
fugitive documents in print format.
Currently there are some materials
produced by the government which
we at GPO do not print. Therefore,
we cannot automatically procure
extra copies of those materials for
dissemination to depository librar
ies or for the Sales Program. Some
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federal agencies either produce
items on their own or contract with
a private firm for production of the
information. Agencies are supposed
to provide copies of ~hese materials
to the depository program at their
own expense. This is a requirement
more honored in the breach than
followed, which creates what we
and the depository community call
"fugitive documents." This problem
has increased as reproduction and
digital technologies used by agen
cies have gotten better.

"L
Since S 2288 did not pass Con
V gressional muster in the lOSth
1

Congress, what will be the next step
for GPO in revising Title 44?
We are waiting to see whether
F:tB
J the legislative agenda for the
106th Congress will offer the oppor
tunity for changes to Title 44.
As you know, there will be
changes in the 106th Congress in
terms of the leadership, committee
chairmen, members and staff. There
will be both a new Chairman and a
new Ranking Minority Member at
the helm of the Senate Rules Com
mittee. There will also be changes
in the our House Appropriations
Subcommittee, and there will be
some changes in the House Admin
istration Committee. The status of
the Joint Committee on Printing is
currently unclear. Although it still
exists statutorily, it is not currently
funded.

"L
Do you feel that the process of
V working on the bill educated
1

Congress on some of the intricacies
of the electronic and paper publish
ing worlds? Were you educated in
the process of legislating?
The process might well have
educated some members of
Congress and their staff. It certainly
made the major library associations
proactive. Librarians involved in
the advocacy process learned a great
deal about the legislative process
"how a bill really does or does not
become a law."

r,CIB
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"L
How helpful was Senator War
V' ner in advocating for the bill?

r,CIB

Senator Warner was key to the
process through holding hear
ings that identified statutory areas
for revision and for introducing
Title 44 reform legislation. His staff
worked closely with that of former
Senator Wendell Ford in crafting
and advocating for that bill.

"L
Will there be another push for
V' similar legislation in the 106th
Congress?
It depends on the legislative
J agenda of the 106th Congress.
That is a question to be answered by
the committees involved in GPO's
oversight and appropriations as
well as those in the library commu
nity who fought so hard for passage
ofS. 2288.

F:/8

"L
Are there any new programs (to
V be interpreted as need be in
1

this electronic age) on the horizon
or announced by GPO since our last
discussion that you would like to
highlight?
We are working on the expan
1 sian of GPO Access capability
to handle more traffic. This was
necessitated by our experience in
the fall of 1998, with the release of
the Independent Counsel materials,
commonly referred to as the "Starr
report," which led to a dramatic
increase in the use of GPO Access.
Since I spoke at the VLA annual
conference in October, GPO released
Managing the FDLP Electronic Collec
tion: A Policy and Planning Docu
ment, which is intended as a blue
print to guide the FDLP into the
electronic future. An integral part of
the process will be to build and
manage an electronic collection
with the long-term goal of provid
ing permanent public access. Cata
loging, indexing and the use of
locator tools/services are being
examined in light of this new
approach to electronic government
information and the FDLP. m

F:IB
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Going the Distance:
Instructional and Reference

Services in Distance Learning
by Kay A. Cutler, Beth Blanton-Kent, and Judy Jordan

I

n recent years much has
been written about distance
learning and digital libraries;
however, there is a shortage of arti
cles focusing on the role of refer
ence and library instruction ser
vices in this environment. Most of
these articles center on a model for
distance education referred to as
one-to-many: one teacher instructs
many students. The teacher is
either on-site or she is videotaped
and the lesson delivered by a satel
lite link-up to students who are
geographically separated from the
instructor. In some instances, the
teacher's lesson is taped and
played at a later time to the stu
dents. The library's presence is evi
dent in the electronic library
resources provided to these stu
dents such as Internet reference
tools and access to databases to
which the teacher may refer dur
ing her lecture. Yet, involvement
of the library staff and availability
of library services are noticeably
absent in many cases.
Technology is facilitating the
adoption of different models for
distance learning, and these new
models provide many opportuni
ties for librarians to participate.
The University of Virginia (UVa)
library staff is taking a proactive

stance and is participating in sev
eral models that support a variety
of teaching methods including the
following.

One-to-Many Instruction
Enhanced by Library Support
Students enrolled in the UVa
Curry School of Education can

The instructors use
the World Wide Web,
video conferencing,
discussion groups, email,
videotapes, and print
materials to deliver
the course.

attend classes on-Grounds or in
one of our regional continuing
education centers in Virginia. An
instructor who is either on- or off
site teaches these classes. The UVa
University Library created a new
position in 1997 explicitly to han
dle the library services offered to
students attending these centers.

Esther Bishop was hired and con
tinues to serve in this position. To
date she has: traveled to the cen
ters to meet with faculty, students,
and administrators; taught instruc
tional classes on site; established
an 800 number and email refer
ence service to provide assistance
with reference questions and in
structional needs; started a docu
ment delivery service using FEDEX
to send books to the student's
home, office, or closest UVa re
gional center; begun faxing or
mailing photocopies of articles to
students; implemented the li
brary's new method of providing
course materials full text via the
web; and created a web site, A
Guide to Library Services and Re
sources for off-Grounds Students at
UVa. She is very involved in devel
oping policies and procedures to
better serve the needs of these stu
dents and faculty.

Case Method of Instruction
Faculty, students, and a librarian at
the UVa Curry School of Educa
tion are involved in a second
model of distance learning. Case
NET is a set of courses using the
case method of instruction to
bridge educational theory and real-

Kay A. Cutler is Infonnation Services Librarian, University of Virginia Education Library; Beth Blanton-Kent is Reference
Assistant, University of Virginia Education Library; and Judy Jordan is CITE Digital Media Specialist, University of Vir
ginia Curry School of Education.

IANUARY MARCI:h_1999

PAGE7

VIRGINIA LIBRARIES

FIGURE 1.1
Designing a Collaborative Education Classroom (Three Options)
Supporting Technologies Inexpensive

Low Cost

Moderate Cost

Whiteboard

NetMeeting Software
Whiteboard (free)

Graphics Tablet ($200)

Electronic Whiteboard
($2,000 and up)

Real-time Audio

NetMeeting Internet
Audio (free)

Full-duplex Conference
Phone ($300)

Conference Phone with
Wireless Mike ($1,000)

Projector

Scan Converter ($300)

LCD Tablet ($1,000)

Projector ($3,000)

Real-time Video

NetMeeting + Video Digitizer
($70) and Video Camera ($150)

NetMeeting +Video Digitizer ($70)
and Camera & Tripod ($1,000)

Document Camera

Adapted Video Camera
(no additional expense)

Video Digitizer + Video Switch
($20) +Document Camera ($1,000)

Streaming Audio

SoundBlaster ($60) + Sound
Recorder Software (free)+
NetShow

SoundBlaster ($60) + Sound
Editing Software ($50) +
NetShow

Discussion Group

Internet Discussion Group
(Collabra)-(free)

Internet Discussion Group
(Collabra)-(free)

< $2,000

< $10,000

Total

< $500

life practice in schools. Currently,
ten universities in the United
States, Canada, and Europe pro
vide CaseNET courses to pre
service teachers enrolled in their
teacher education programs. uva
also provides course credit to in
service teachers and school admin
istrators at five high schools in the
United States. Students and in
structors meet in a regular class
room setting at their university or
high school site. The instructors
use the World Wide Web, video
conferencing, discussion groups,
email, videotapes, and print mate
rials to deliver the course. Cases
are posted full text on the Web
and include video and sound clips.
Kay Cutler, Instructional Services
Librarian for the UVa Education
Library, serves as the virtual librar
ian for CaseNet. The virtual library
provides full text course readings,
links to library resources such as

the ERIC database, email reference
service, instructional handouts,
and links to web sites and other
resources that support the various
cases. The virtual librarian also par
ticipates in workshops for the new
faculty involved in learning the
tools of CaseNet prior to the start
of classes.

Collaborative Instruction
In 1997 the Center for Technology
and Teacher Education (CITE) was
established at the Curry School of
Education. The Center is a cross
disciplinary group of faculty and
students working together to
develop appropriate uses of tech
nology in teacher education, to
prepare the next generation of
technology leaders, and to influ
ence educational technology pol
icy. The Center's vision includes a
richer, more diverse model of dis

tance learning that supports inter
action and collaborative teaching
and learning with both K-12 sites
and other universities. To further
realize this vision, flexible equip
ment and room configurations are
needed to support a variety of
teaching and learning styles. The
UVa Education Library. staff has
always enjoyed a strong relation
ship with the School of Education
and is involved in many liaison
activities and programs with the
faculty and students. From the
beginning days of CITE, members
of the library staff were considered
key affiliates and have been in
volved in designing a new distance
learning model, developing an
electronic classroom, and planning
and teaching classes.
At publication time, several
universities in Virginia offering
Teacher Education are planning to
implement electronic instruction

PAGES
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FIGURE 1.2
Collaborative Electronic Classrooms
Information Flowing Between the Classrooms
(video, computer applications, telephone connection)

R=.g~.·•.·

Camera.

.

..· ·····.. .
..

.

Ic
Computer

0

Remote
VIdeo
Camera

Computer.

Site 2

Site 1

classrooms. Once the classrooms
are established, participants in
these sites plan to offer classes
with each other and with K-12
sites. We have outlined three
options (Figure 1.1) to provide an
overview of supporting technolo
gies that could be implemented
and their costs.
In a typical session, a UVa
faculty member and students are
in the classroom at UVa while a
faculty member and students at
another site, for this example Iowa
State, are in a similar classroom.
The two classrooms are taught
simultaneously (Figure 1.2). Using
digital cameras, conference tele
phones, and Microsoft NetMeeting
software in both locations, all par
ticipants can see and speak with
each other. To lead off the class,
the UVa faculty member displays
the course web page on the elec
tronic whiteboards at both loca
tions. She then clicks on the
hyperlink for the class's Course
Readings, enters the class pass
word, and pulls up a list of the
class e-reserves. The instructor dis-

week and the class discusses it.
Next, the UVa instructional ser
vices librarian demonstrates how
to use the ERIC database to find
additional readings by the author
of the e-reserve article as well as
additional articles on the topic

of Social Studies conference about
the infusion of technology in the
social studies classroom.

Summary

being discussed. She then guides
them to the link on the web page
listing their assignment for the fol
lowing week that involves creating
an effective search strategy, com
pleting an ERIC database search,
and printing out three relevant
citations. As a final class activity,
students from both sites use the
collaborative features of NetMeet
ing to compose and word process a
draft of a paper for submission to

These models introduce an array of
potentially inexpensive collabora
tive technologies that both K-12
schools and university teacher edu
cation programs can afford. The
inclusion of library staff in pro
grams such as these increases the
visibility of the library and its pro
grams to the library's community
of users. It also influences their
perception and expectations about
the library and the staff. As new
models for distance learning con
tinue to be developed and imple
mented, the roles library staff
undertake will need to continue to
change and evolve, yet the central
purpose remains the same-helping
students to learn to use the library
resources and services effectively.
"Finis saeculi novam (aciem
apparuit"-Gottfried Wilhelm von
Leibnitz. (A new order of things
appears with the end of the cen

thP 1\.htinn:>l rn11nriJ fnr thP <;;t.uhr

+"n' \ 1.'111

Using digital cameras ...
in both locations, all
participants can see and
speak with each other.
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Online At Your Own Pace:
Web-Based Tutorials in
Community College Libraries
by David Gray

L

ibraries in the Virginia
Community College sys
tem are exploring how to
use the Web to deliver biblio
graphic instruction more effec
tively. As more and more of our
services and resources are pre
sented to students through a Web
interface, it makes sense to present
library instruction in the same
manner. Individual libraries are
developing their own in-house
tutorials as well as coming to
gether to share with other colleges.
I would like to use our experience
at Blue Ridge Community College
as an illustration of this ongoing
process.
At Blue Ridge the library partici
pates in a for-credit college orien
tation class. In the past this has
typically meant one class session
would be spent in the Library,
with a brief orientation lecture and
tour, as well as a demonstration of
the online catalog and one or two
periodical indexes. While lecture
and demonstration, even with
mandatory exercises, was ade
quate, it seemed there must be a
better way.
At the 1997 VCCS New Hori
zons Conference, Beth Campolieto
Marhanka, then a reference assist
ant at Northern Virginia Commu
nity College and now a librarian at
Georgetown University, partici

pated in a session where she
shared her work on a web-based
tutorial (http://www.nv.cc. va. us/
library/tutorial). The tutorial is a
series of web pages that teaches
students the basic facts of the
NVCC library system, instructs
them on how to use the online
catalog, and explains how to
locate articles using online periodi-

Course feedback
indicated students
preferred the online
tutorial to straight
lectures ....

cal indexes. I knew this was the
direction that our orientation
should take, and Beth kindly
allowed me to use her words and
images in developing a version for
BRCC. The faculty member who
taught orientation was enthusias
tic about the idea, and we set out
to create a web-based library unit
for the class.
The orientation tutorial was
created in HTML using WordPad
and Paint Shop Pro for the graphics.
While incorporating many ele

David Gray is Librarian at Blue Ridge Community College.

ments of NVCC's tutorial simpli
fied the process and saved a great
deal of time, developing these
products is very time-consuming.
We decided to focus on three top
ics: finding books with our online
catalog, finding periodical articles
using lAC Expanded Academic
ASAP, and finding information on
the World Wide Web using Yahoo.
These were the basic skills we
wanted to introduce to the stu
dents. The orientation tutorial is
designed to introduce a resource
like the online catalog and then
demonstrate step-by-step the pro
cess of using it. Each step is illus
trated with images of the screen
during an actual search, which
were captured with Paint Shop Pro.
In addition, these screen captures
were easily enhanced with explan
atory text, and important visual
elements on the screen were high
lighted with circles or arrows. We
decided to include questions
throughout the tutorial along with
an answer sheet to be printed and
filled out. After an important con
cept is introduced, like call num
bers, or after each type of search is
demonstrated, such as keyword
searching in the online catalog,
students are presented with a ques
tion. These questions require stu
dents to employ the concepts and
tools that have just been demon-
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strated to them, usually by per
forming an actual search them
selves. After testing with several
students during the summer, the
completed tutorial was imple
mented for the fall 1998 semester
(http://brafsv2. br.cc. va. us/libraryI
orientation/orhome.html).
When the orientation classes
came to the library we still gave a
short introductory talk about
library policies and services, but
then briefly demonstrated how to
access and use the online tutorial.
Students were then free to use the
library's computers to complete
the tutorial, while staff circulated
answering questions and giving
hints when necessary. The orienta
tion instructor gave her classes one
week to finish the tutorial and
hand in their answer sheets. Stu
dents taking the class as an inde
pendent study came to the library
throughout the semester and
received the same instruction in a
one-on-one session.
What has been the result of
using the tutoriar? There appear to
be several advantages. Course feed
back indicated students preferred
the online tutorial to straight lec
tures and felt they learned more
with this method. Students are
able to work at their own pace,
and several of the questions are
open-ended enough to allow stu
dents to explore topics that inter
est them. Those who have little
experience with computers, older
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nontraditional students in particu
lar, seem to enjoy the opportunity
to have hands-on practice at their
own pace. The library staff found
that students who were not in the
orientation class, including dis
tance students, could also gain an
introductory knowledge of the
library from completing the tuto
rial. And while the orientation

As online resources grow,
librarians may find that
collaborations like this
offer a valuable way of
sharing information
with their patrons ....

class is not required, other faculty
know that students who have
completed orientation have also
completed the library tutorial. In
fact, this tutorial could provide a
model for coordinating library
instruction throughout the curric
ulum, acting as a foundation to
build upon with more detailed and
discipline-specific units developed
for other courses.
Because of interest in web-based
tutorials throughout the Virginia
Community College system, and
because the VIVA resources are
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available to all institutions, the
VCCS Library Automation Advi
sory Committee's Web-based Pro
jects Subcommittee decided to
develop a set of web-based tutori
als that any VCCS Library could
use as part of its bibliographic
instruction efforts. Currently the
VCCS has posted tutorials from
Northern Virginia, Blue Ridge, and
Virginia Western covering WcbPac
and Infotrac SearchBank, FirstSearch,
and NewsBank NewsFile (http:/ I
library.cc.va.us/tutorial/).
These
tutorials have been designed,
whether they are new or modifica
tions of existing tutorials, to be
generic shared resources that do
not refer only to a specific college,
but to any of the colleges.
As online resources grow, librari
ans may find that collaborations like
this offer a valuable way of sharing
information with their patrons and
with each other. If you are inter
ested in learning more about this
project, plan to attend the 1999
New Horizons Conference on April
11-13, 1999, in Richmond. Informa
tion is available at: http://www.so.
cc. va. us/NewHorizons/index. htm.
Anne Anderson of NVCC will dem
onstrate and discuss the use of
web-based tutorials for WebPAC
lnfotrac ScarchBank, FirstSearch, and
NewsBank during a session titled
"VIVA Tutorials and Other Web
Aids." m
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Investigating the Interface: A New
Role for Instruction Librarians
by Nancy Newins

T

he credit course, the li
brary lecture, workbooks,
computer-assisted instruc
tion-the list goes on. In twenty
five years as an instruction librar
ian I have tried all of these, yet I
find myself increasingly dissatisfied
with traditional approaches to
reaching today's "plugged in" stu
dents and faculty. The most active
instructional program rarely reaches
more than a fraction of the total
user population on our campuses.
Also, library instruction delivered
through traditional methodologies
rarely reaches students at the pro
verbial "teachable moment."
Even the one-on-one instruction
that is the heart of the reference
transaction is becoming more
infrequent as our patrons access
information electronically from
dorm rooms and offices. How can
we assist faculty and staff to use
electronic resources effectively
when we are unable to reach the
vast majority of users? Do our users
really care about Boolean logic and
search strategy, or does this just
stand in the way of their getting to
needed information?
Rather than focusing exclusively
on training the end user, I suggest
that instruction librarians might
also direct attention toward im
proving the information system
itself. Let's assume a new role as
"investigators of the interface,"
with the goal of increasing usabil
ity and making library systems
(databases, web pages, online cata

logs) transparent to the user and
less instruction-intensive.
Other librarians have made this
suggestion, and a recent article in
Journal of Academic Librarianship
presents a brief literature review. In
an article titled "Way Beyond BI: A
Look to the Future," the author
suggests that instruction librarians
need to look toward designing

What I viewed as a
typical library home page
was apparently unusable

by non-librarians.
library systems "so easy to use and
transparent that library instruction
is not needed" (Herrington, 1998,
p. 383). She cites other authors
who have advanced similar sugges
tions (Campbell, 1993; Rettig, 1995
and Nielsen, 1986), and concludes:
"The new library instruction model
features a library system which is
user-friendly, seamless, efficient, and
effective" (Herrington, 1998, p. 385).
During a summer sabbatical
sponsored by Randolph-Macon Col
lege, I began to study issues of inter
face design and usability through
an introductory course in "Human
Computer Interaction" (HCI) at
Indiana University-Bloomington's
School of Library and Information
Science (SLIS). I also participated in

a workshop on usability testing to
gain practical experience in doing
actual testing in a usability lab. Both
class and workshop were part of
the Master of Information Science
(MIS) as opposed to the MLS pro
gram in SUS. Consequently, over
half of the students in the class had
no library background, which pre
sented an interesting perspective.
HCI can be very broadly defined
as a field that looks at all aspects of
users interacting with a computer
system or "tool" to do a specific
task in a given environment. Usa
bility testing, on the other hand,
involves empirical testing of the
effectiveness, efficiency and satis
faction of a given computer system
(web page, software program, on
line database) with users who have
been given a specific set of tasks to
perform. From results of usability
testing, designers can evaluate
their work and determine changes
that need to be made in the system
design.
My first experience with usabil
ity testing was in the IUB SUS usa
bility lab as a subject in a test of a
library home page developed by a
large academic library in upstate
New York. Imagine my dismay
when, after completing the set of
tasks which involved finding spe
cific information using the home
page, I was greeted with gales of
laughter by the testers (non
librarians all). Their conclusion was
that the page had been "designed
by librarians for librarians" since,

Nancy Newins is Head ofLibrary User Services, McGraw-Page Library, Randolph-Macon College, Ashland, Virginia.
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as the only librarian-subject, I was
the only person who could use the
home page to find information.
What l viewed as a typical library
home page was apparently unusa
ble by non-librarians. I had learned
the first lesson of usability testing:
only testing with actual end users
can determine the usability of a
specific information system.
Testing typically occurs in a
laboratory which can be as basic or
as sophisticated as resources per
mit. A usability test can start with a
test setup that consists solely of a
video camera directed on the com
puter screen to videotape the sub
ject's (user's) responses. A more for
mal usability lab, however, typi
cally has two rooms: one for
testing and the second used as a
control room to monitor the test
ing. Two to three cameras, posi
tioned appropriately in the room,
record responses-one focusing on
the computer screen, one focusing
on the keyboard, and one taping
the subject to record facial expres
sions and body language.
The diagram below shows
OCLC's usability lab, which includes
a third room for observation of
tests by product designers, market
ing personnel and managers (Mur
phy, 1997, p. 21). I visited OCLC as
a part of my sabbatical to view a
usability test in a corporate setting.
ISee http://www.oclc.org/oclc/new/
n229/ulab.html for full article on
usability testing at OCLC.I
The usability test itself employs
a defined testing protocol, includ
ing a script to brief subjects on
Ceiling Camera

what will occur in the testing, a set
of tasks that the subject must com
plete, and a questionnaire to evalu
ate subjects' subjective satisfaction
with the program. Verbal proto
col-asking the subjects to talk
about what they are thinking as
they work through the tasks-also
provides excellent data for analysis
of user errors, and captures the
users' general reaction to the pro
gram. How can usability testing be
of value to the practicing instruc
tion librarian? First, as I discovered
in my summer work, librarians
need to usability test their home
pages and web-based instructional
programs with actual users. We
often overlook this step in the rush
to update the home page, or to add
yet more information to our web
site, without realizing that end
users still cannot find what they
need on our page. At Randolph
Macon College we plan to usability
test future revisions of the library's
home page with members of the
college community.
I am also currently working with
a professor in our Psychology
Department on a usability testing
project to determine the ability of
general psychology students to use
two interfaces to two different
online versions of "Psychological
Abstracts." This study has already
provided useful information on
student success (or lack thereof)
with two very different interfaces,
and the information will be used in
making future selection decisions.
The data will also be useful in
focusing
instructional
efforts
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toward students' observed difficul
ties in use of the database.
In the competitive business of
marketing online services, database
vendors are becoming increasingly
conscious of the importance of usa
bility testing. OCLC does extensive
testing of products in develop
ment, and a 1997 issue of the
OCLC Newsletter describes their
operation (sec http:/ /www.oclc.org/
oclc/new/n229/ulab.html). At the
VIVA Users' Group meeting at the
1998 VLA Annual Conference,
when asked which vendors were
doing usability testing, all vendors
present replied affirmatively.
Instruction librarians can pro
vide suggestions to vendors for
improved database interfaces based
on formal or informal usability
testing with patrons. The quality
and usability of the interface
should always serve as a major fac
tor in any selection decision.
In Information Tasks: Toward a
User-Centered Approach to Informa
tion Systems, Hryce Allen notes:
"Libraries ... seem neither to have
thought through the needs of their
users and the tasks they are accom
plishing nor to have developed
appropriate systems to address
those needs and tasks" (Allen,
1996, p. xi). Instruction librarians
need to take the lead in addressing
issues of usability to enable patrons
to use online resources efficiently,
effectively, and with a minimum of
instruction.

Bryce L. 1996. lnf(Jrmation
Toward a User-Centered Ap
to Information Systems. San
Academic Press.

Herrington, Verlene j. 1998. "Way
Beyond Bl: A Look to the Future."
Journal of Academic Librarianship
24:381-385.
Murphy, Bob. 1997. "OCLC Usabil
ity Lab Helps Staff Learn More
about the User." OCLC Newsletter
no. 229:21-27. m
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Library Instruction in K-12 Schools
by Lisa Denton

A

school library media cen
ter is a very busy place.
In it are students, teach
ers, and library media specialists as
well as books, reference tools, audi
ovisual and electronic resources.
There is but a single motivation in
bringing all these factors together:
the effective access and use of
information and ideas. The new
Information Power II (American
Library Association, 1998) informs
the school librarian that the mis
sion of the library media program
is to "ensure that students and
staff are effective users of ideas and
information." In the swiftly mov
ing world of information, library
instruction must now be fashioned
to achieve that goal.
Librarians with files full of les
son plans on the illustrious Mr.
Dewey and the Reader's Guide have
found themselves waking up on
the wrong side of the bed with the
new dawning of curriculum inte
gration of library skills. It is widely
accepted that library skills should
not be taught in isolation. Collab
oration is now the shape of library
instruction. This type of library
instruction integrates Information
Literacy Skills with the Virginia
Standards of Learning (SOLs).
Information Literacy Skills are
enumerated in the publication
Information Literacy Standards (or
Student Learning prepared by the
American Association of School
Librarians with the Association for
Educational Communications and

Technology (ALA, 1998). They are
designed to provide school librari
ans and teachers with a framework
for information proficiency, stu
dent achievement and life-long
learning skills. They address those
skills necessary for proficiency in
three main areas: information liter
acy, independent learning, and
social responsibility.
Although efforts have begun in
Virginia to draw up a "Library Cur
riculum," we are now operating
------

·-··------------·-----···----

----

...the library has had to
change more than its
name to keep in touch.

without a state-mandated approach
to library instruction. The Informa
tion Literacy Skills, however, give
us school library media specialists
a balanced framework within
which to work toward our ultimate
goal of student achievement. The
Virginia SOLs do include library
skills throughout, thus strengthen
ing the case for curriculum integra
tion of library skill instruction and
for collaboration as the method to
ensure that this instruction takes
place.
Collaboration is the buzzword
at the moment. Simply, it means
co-planning, co-teaching and co
evaluating. The library media spe

cialist and teacher develop a lesson
or activity that uses the best the
classroom, media center, and
wider learning community can
offer. The relationship between
teacher and librarian should be
seamless. The teacher and librarian
are to be seen interchangeably in
the classroom and the library
media center.
Collaborative teaching is the
best way to ensure student
achievement. With the prolifera
tion of the information superhigh
way, electronic databases, and real
world applications, the library has
had to change more than its name
to keep in touch. You are as likely
to find the latest in presentation
software as the latest in YA fiction.
Pre-search, research, consolidation,
and presentation are the skills
today's student obtains from the
library. Library media specialists
and teachers are working together
on media center based activities to
encourage reflexive learning that
crosses curriculum areas. Students
utilizing the media center are
learning as much about the center
itself as they are the topics they are
studying and researching.
The process uses the best of the
resources inside the media center
as well as outside it. Successful
examples are as enjoyable as they
are educational. They must meet
the Virginia Standards of Learning
as well as the requirements of
Information Literacy Skills. A good
example of a collaborative activity

Lisa Denton is Library Media Specialist at f. S. Russell Junior High School in Lawrenceville. She is also a KidsCunnect Vol
rmteer. KidsCunnect is a question-answering and referral service on the Internet provided by the American Association o(
Sehoul Librarians, a division o(the American Library Association.
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would be Historical Karaoke.
Teacher and librarian would meet
to plan the lesson and mete out
responsibilities and resources. A
rubric would be drawn up for eval
uative purposes. The students, in
small groups, identify and research
historical figures. They apply
research skills to karaoke songs,
refining them until they reflect the
historical aspect. This all culmi
nates in a public presentation that
is guaranteed to entice even the
most jaded student into exercising
research and presentation skills.
We are currently working on
mathematics collaboration born
out of concern over the weighty
backpacks students must carry.
Students calculate the average
weight of backpacks, research
health and associated issues to find
out what the ideal weight might
be based on student's grade level,
size, book size, and current medi
cal advice. Students will present
their recommendations formally
to administrators and school board
members. Students will use e-mail,
fax, and interviews to glean expert
medical opinion to make their
case.
Elementary students can make
effective use of the media center in
creating a science-rich butterfly
garden. Research is selected from
print, audiovisual, and computer
resources. The local garden club
provides valuable assistance and
information to the class. Soil sam
ples are examined, local butterflies
identified, and plants chosen for
their ability to attract butterflies.
The result is a carefully researched
and beautiful garden to encourage
butterflies to school grounds. It
also helps student with underpin
ning knowledge for SOLs and
understanding of the Information
Literacy Standards.
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To make collaboration effective,
the structure of the media center
must be supportive. School library
media centers are encouraged to
adopt flexible schedules where
teachers can sign up classes for
library and librarian time on an at
need basis. Such a schedule also
allows individual students to meet
their own needs as independent
learners by encouraging these stu
dents to drop in. This way, the

Some of my favorite
moments have come
when a previously
disaffected student
becomes an avid reader.

Librarian can offer extra assistance
to struggling readers and research
ers at the point of the origin of
their discontent. Flexible schedul
ing can be rather unpopular, espe
cially in the elementary grades,
where teachers depend on fixed
scheduling because a regularly
structured visit to the library may
mean a planning or respite period
from the busy and demanding job
of teaching. Librarians and their
educational partners appreciate
that this last approach is an inef
fective way to teach the Informa
tion Literacy Skills. Teacher and
Librarian must plan, teach and
evaluate in concert to ensure the
best of subject-area content and
skills in information literacy.
All the while the collaboration
is going on, librarians are still
meeting and greeting students and
addressing individual learning

needs. This is also vital library
instruction. It is generally accepted
that the proliferation of TV and
video games have brought about a
decline in the attention span and
verbal acuity of today's youth.
Already struggling with burgeon
ing responsibility of a fast-paced
world with more to know and less
time to learn it, today's youth find
themselves divorced from pro
longed reading for leisure. In creat
ing life-long learners and student
achievers, we instruct students on
enjoying reading for its own sake.
We know that good readers make
good students. Many librarians are
in charge of reading software pro
grams that assist students in
improving their reading practice.
Some of my favorite moments
have come when a previously dis
affected student becomes an avid
reader. It takes time, it takes care,
and it takes a librarian.
Library instruction in the K-12
environment is effervescent and
organic. Some of the areas of
growth are unpopular, though
proven effective. It is essential that
school librarians work together to
promote their programs. They
must be their own head cheer
leader, and be prepared to sing out
current research to critics. It is
essential to the smooth running of
the instructional program that
school libraries within districts
have library supervisors to add
vision, support, advocacy, training
and act as mentors. This way
school librarians can stand united
and remain vocal supporters of
what we know is the best way to
instruct students and staff in
library and information skills. Our
bottom line is student achieve
ment. Library instruction in the K
12 environment must never forget
that goal. m

The University of Virginia
Short Course
by Scott A. Silet

T

echnology has changed
the way scholarly re
search is done for many
in academia. The emergence of the
Internet, particularly the World
Wide Web, as the primary mecha
nism by which academic libraries
make available their growing col
lections of print and electronic
resources has had a profound
effect on libraries and their users.
In a short ten years, activities such
as on-line database searching have
evolved from a primarily librarian
mediated task to one in which the
end user now controls access to
the enormous virtual world of
scholarly resources. The persistent
stream of new Internet-based elec
tronic tools and resources has
stimulated user demand for these
technologies and, concurrently,
the need for qualified instruction
in their use. Libraries, to their
credit, have responded in kind to
both of these trends. Information
literacy programs are growing in
concert with the collection of elec
tronic library resources. The fol
lowing article chronicles the begin
ning and continuing evolution of
one program at the University of
Virginia Library that was created to
meet the growing information lit
eracy needs of our University clien
tele: the Short Course Program.

Collections
According to the Association of

Research Libraries (ARL), electronic
resources and collections in its
member libraries are growing at an
exponential rate, substantially
higher than traditional printed
materials (ARL Statistics, 1963
1997, http://fisher.lib.virginia.edu/
newarl/multi_inst.html). For exam
ple, during the period 1993-1997,
the number of computer files pur
chased by the University of Vir-

Short Courses were
designed to fill
that gap ...

ginia Library increased by over 350
percent as compared to 1.3 percent
increase in monographic titles and
a 4 percent decrease in serial titles.
The implications of this trend
have not gone unnoticed by
library educators. As our individual
and consortium-based collections
become more dependent on Inter
net technologies, we all have rec
ognized the importance of keeping
users educated not only on the
existence and efficient use of these
resources, but also on how best to
incorporate them into their re
search. Keeping ahead of this
trend remains one of our greatest
instructional challenges.

Background
In the summer of 1994, the Uni
versity of Virginia Library User
Education Committee met to
assess the current state of user edu
cation needs. The Committee
decided that in addition to the
existing instruction programs, the
Library would expand on a series
of Short Courses "designed (the
previous year) to provide concen
trated education in the use of spe
cific information resources and
skills" (Report of the User Educa
tion Committee (internal Library
document); Karen Marshall, et al.
August 15, 1994). Up to this point,
course-integrated instruction ses
sions in which a librarian works
with a class on library resources
and research skills had been the
primary means by which we
taught groups of users computer
based skills and tools. Since a rela
tively small percentage of students
received such training, and stu
dents, alone, were the primary
audience, this method fell short in
providing the University commu
nity with a broad-based infor
mation literacy program. Short
Courses were designed to fill that
gap by extending computer liter
acy opportunities to faculty and
staff as well as undergraduate and
graduate students.
Short Courses are interactive
sessions which combine lecture,
demonstration,
and
hands-on

Scott A. Silet is Instruction and Information Services Librarian at Alderman Library, University of Virginia.
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components; they are offered free
of charge; and they are open to all
students, faculty, and staff at the
University. The University's com
puting services department, Infor
mation Technology and Commu
nications (lTC), offers its own
unique series of technology
oriented classes, but charges a fee
to attend and uses an independent
self-paced tutorial method. Be
cause of limited budgets and avail
able personnel, we decided that we
could not extend the course offer
ings to those outside the Univer
sity. This need is fulfilled, albeit on
a smaller scale, by librarians and
library staff working at reference
desks. Exceptions to this rule,
though, arc made for some groups
(i.e. visiting scholars, Friends of
the Library, etc.).
The structure of Short Courses
follows one of two basic formats:
part instruction/part hands-on ses
sion or one that integrates hands
on with instruction. Most Courses
arc 90 minutes long and do not
require registration. Exceptions to
this rule involve Courses using
software packages or on-line data
base services for which the Library
has purchased a fixed number of
multiple-user licenses (e.g. CARL
UnCover ami Adobe Photoshop) or
Courses in which demand exceeds
the capacity of our electronic class
room. Most classes maintain a
technical prerequisite, either com
pletion of a lower-level Short
Course or equivalent skills, though
the Library generally allows the
participant to determine whether
his/her skills meet the stated
requirements. Many Courses are
offered as part of a progressing
series (e.g. from the Web to HTML
to Adobe Photoshop), and it is sug
gested, though not required, that
Courses be taken in that order.

Classroom
One of the centerpieces of any
good Library instructional pro

gram is a well-equipped, fully func
tional electronic classroom. In
1993 Alderman Library finished
construction of its first classroom.
This state-of-the-art facility was
adorned with 16 top-of-the-line
386 PCs with 8-mhz processors,
52-MB hard drives, and a stagger
ing 640k of memory. All machines,
four across and four deep, faced
the front of the room where the
instructor used an overhead pro-

Short Course assistants
typically come from both
technical and public
service departments
within the library ...

jector and LCD panel to facilitate
the sessions. If DOS-based pro
grams were being taught, the
instructor also had use of a special
ized software program, Exac,
which enabled him/her to "take
over the controls" of each com
puter. Five years, and several
upgrades later, we have plans to
equip the classroom with 450-mhz
PCs with 8-GB hard drives and 128
MB of memory. Our instructional
capacity and abilities have also
increased greatly with the recent
purchase of a ceiling-mounted
remote control digital projector,
which provides the instructor with
high-quality instructional images.
With the half-life of computer
technology shortening seemingly
by the day, keeping classrooms
current with the newest technical
advances is one of the most press
ing and, at times, frustrating chal
lenges to an instruction program.
Finding the financial resources to
do so, at a time when Library bud
gets are flat at best, is difficult for
any library and suggestions for

doing this will have to be the sub
ject of a future article. It is safe to
say, however, that a library instruc
tion program that successfully
serves the entire University com
munity can pay dividends down
the road.

Staffing
Instructors for Short Courses were
drawn initially from those library
staff who had previously done
instructional work-primarily ref
erence librarians. Instructors who
had an interest in developing and
teaching a Short Course were
encouraged to do so and, after a
test run or two, it was then incor
porated into the Program. Since
that time, staff in the Library's
new Electronic Centers have also
contributed significantly to the pro
gram by developing new Courses
which support the use of their
unique collections (see below).
Since course enrollments were
high when the Short Course pro
gram started (most classes were
capped at 20), we felt it necessary
to provide each instructor with an
assistant who could help less tech
nically advanced users and also
troubleshoot technical problems.
This was and continues to be par
ticularly important because users
come into the library with a wide
range of technical skills, and the
nature of computer hardware and
software can, at times, be capri
cious at best. For some smaller
libraries, instruction assistants arc,
understandably, an unaffordable
luxury. We use assistants less now
than before primarily because class
sizes are not as overwhelming as
they were when the Program
began; assistants arc used when
Courses teaching new skills/tools
are being offered or when class
sizes are large (generally eight or
more). A frequent question we are
asked is whether we will leach a
course if only a few people show
up. The answer depends on the
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class, the attendees, and the in
structor. It's likely the instructor
will teach the course if it's the last
time that class is being taught that
term, if those in attendance can
not make any of the other ses
sions, or if the class lends itself
well to a tutorial.
Short Course assistants typically
come from both technical and
public service departments within
the Library, and drawing from the
entire staff helps the Library in
two major ways. First, it helps
train successive generations of
library instructors who might not
have been "found" otherwise. It
also supports the Library's commit
ment to providing professional
development opportunities for
staff. The Library established the
Staff Sharing l'rogram to provide
opportunities for staff to fill high
priority needs in different Library
departments and to learn new
skills. A handful of assistants have
gone on to teach Short Courses,
and many now play important
roles in developing and teaching
courses in the Library staff training
program.

Curriculum
Examples of courses offered during
the early stages of the Program
(Spring, 1995) are:
• Internet Basics (telnet, gopher,
archie, veronica, ftp)
• Navigating the World Wide Web
• Creating Web Documents with
HTML
• Introduction to Text and Image
Scanning
• Introduction to the on-line
Library catalog (VfRGO)
• Electronic Databases by Subject
Area.
Although it's hard to believe now,
the Web was still much of a nov
elty at this time, and user demand
for classes frequently exceeded our
instructional capacity. As use of
the Web has become more com
mon, interest in these classes has

__
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waned somewhat, but we are con
tinually surprised in the demand
for basic-level Web courses.
Each fall and spring, the
Library's User Education Coordina
tor solicits library instructors for
new Short Course topics, and as
long as the proposed courses meet
the Library's user education goals,
they are incorporated into the Pro
gram. Most recently, classes on
Adobe Photoshop, taught by staff

...the library learned the
importance of predicting
and ... staying out in front
of the electronic literacy
needs of our users.

in the Library's Digital Media Cen
ter, have been in very high
demand. From early on, the
Library learned the importance of
predicting and, therefore, staying
out in front of the electronic liter
acy needs of our users. Doing so
has had two effects. First, and most
importantly, we have successfully
trained thousands of users early in
the game to utilize library and Uni
versity resources efficiently. Subse
quently, we are now recognized
throughout the University as an
important and effective provider
of and educator in the use of elec
tronic resources and services.
Examples of courses offered dur
ing the Spring 1999 session are:
• Three levels of classes using
Adobe Photoshop
• Using U.S. Census Data in Geo
graphic Analysis
• An Overview of XML
• Exploring Lexis-Nexis Academic
Universe
• Keeping Current with the Litera
ture of Science & Engineering
• Four levels of HTML.

A complete list of current Short
Courses, Course descriptions, and
on-line handouts can be found at
http://www.lib. virginia.cdu/usered/.

Course offerings and
structure
There are now five disti net series
of Short Courses offered during the
academic year: two six-week ses
sions each semester separated by
fall/spring break, and a five-week
session that begins shortly after
commencement ceremonies. Short
Courses arc typically offered twice
each session on different days and
times. Most Courses are taught
between 10 a.m. and 5 p.m., but
occasionally they are offered in the
early evening. Attendance at Short
Courses lends lo be intense during
the first half of the series and
wanes toward the end of it. Short
Courses, like any course at the
University, come and go. New
Courses arc offered nearly every
semester, and, depending on
demand, may only lw offered for
one or two series before they arc
discontinued.

Publicity
Short Courses are promoted
throughout the University in a
number of different ways. Al
though a comprehensive study has
not yet been done, it is suggested
that the majority of attendees hear
about Short Courses through elec
tronic mailings that go out to stu
dent, faculty and staff e-mail ali
ases before each new session. Bro
chures advertising Short Courses
are available in strategic public
places in each library, and listings
of Courses are also available from
the Library's homepage. The
Library places ads in the student
newspaper and does public service
announcements on the University
radio station at least once during
each semester as well. Short
Courses are publicized during
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course-related instruction sessions,
particularly if the instructor does
not have ample time to cover a
specific electronic resource of
interest to that class. Short Courses,
by their very nature, are also an
increasingly important marketing
tool as they play a major role in
helping the Library publicize its
new electronic products and ser
vices.

and satisfaction with the class and
the instructor. Several of these sug
gestions have improved the way
classes are now taught. The User
Education Coordinator typically
meets with our cadre of instructors
after the end of the spring term to
review how well the year has gone,
examine the current status of the
Program, and discuss possible
changes to improve each course
during the next academic year.

Evaluation
Another important aspect of the
Short Course Program is evalua
tion. Everyone who attends a
Short Course is asked to complete
an evaluation form that attempts
to measure their expectations of

Challenge
Technology has helped lead librar
ies to the forefront of the informa
tion age. The ever-changing nature
of the Internet, computer software,
and scholarly research and com

munication, combined with our
traditional role of serving the
information needs of our parent
institutions, provide us with a
unique opportunity to support the
expanding research and curricular
needs of our students, faculty, and
staff. Responding to this opportu
nity also allows the library to inte
grate its services further into the
research needs of users and to help
meet the instructional missions of
our institution. It is incumbent on
us not only to keep pace but to
remain ahead of each successive
technological wave; innovative
instructional programs like the
Short Course Program are a major
step in that direction. m

Guidelines for Submissions
to Virginia Libraries
1. Virginia Libraries seeks to publish articles and
reviews of interest to the library community in
Virginia. Articles reporting research, library pro
grams and events, and opinion pieces are all con
sidered for publication. Queries are encouraged.
Brief announcements and press releases should
be directed to the VLA Newsletter.
2. While e-mail submissions are preferred, manu
scripts may be submitted as text files on 3.5-inch
computer disks. Both manuscripts and disks
become the property of Virginia Libraries upon
publication. Unpublished articles will be
returned within one year.
3. Illustrations, particularly monochrome images
and drawings, are encouraged and should be sub
mitted whenever appropriate to accompany a
manuscript. Illustrations will be returned if
requested in advance.

4. Bibliographic notes should appear at the end of
the manuscript and should conform to the latest
edition of the Chicago Manual ofStyle.
5. Articles should be 750-1250 words.
6. Submit manuscripts to:
Cy Dillon
Ferrum College
P.O. Box 1000
Ferrum, Virginia 24088
cdillon@ferrum.edu
7. Deadlines for submissions are: December 15 for
January/February/March; March 15 for April/
May/June; June 15 for July/August/September;
September 1 for October/November/December. m
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Undergraduate Library Courses at
Christopher Newport University
by Amy Boykin, Catherine Doyle, and Andrea Kross

L

ibrarians at Christopher
Newport University have
been teaching for-credit
undergraduate courses for many
years. Both students and librarians
benefit from these courses, as seen
below. The Library Science Depart
ment currently offers two 1-credit
courses: Research Skills, and Find
ing Information on the Internet.
Syllabi for these courses are availa
ble on the Library's web site (http:/ I
www.cnu.edu/library/libinfo.html).
The following is a short descrip
tion of these courses.

Students are evaluated on
weekly exercises and a bibliogra
phy of ten sources. For this pro
ject, students are encouraged to
choose a topic that they need to
research for another course.
Recently, the final project was
divided into three parts, each due
at different times throughout the
semester. The first part is the
thinking stage; students define a
topic, identify search terms, and
formulate Boolean searches. The
second part asks for a description

---_---=---===------- -
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Research Skills

Students in their final

The Research Skills course intro
duces students to the Library's
print and electronic resources. The
class meets once a week for fifty
minutes. Class discussions include
choosing a topic and narrowing or
broadening the focus; using classi
fication schemes, subject headings
and thesauri; understanding Boo
lean search terms; evaluating
resources; and using writing style
guides. Selected reference sources,
electronic databases (CD-ROMs as
well as databases available through
VIVA, the Virtual Library of Vir
ginia), and print indexes are dem
onstrated. Emphasis during the
demonstrations is placed on sub
ject or thesaural searching rather
than keyword searching, since
these are areas students tend not
to explore on their own.

year often comment,
"I should have taken this
course in my first year!"

of each search including the data
base and terms used, whether it
was a thesaural or keyword search,
and how successful it was. Part
three is the bibliography, pre
sented in APA style. Students are
required to evaluate two of their
sources using criteria discussed in
class: accuracy, authority, cur
rency, content, and objectivity.
This revised project provides a way
for the instructor to evaluate
search techniques and critical
thinking skills, and to give feed
back as students go along.

The weekly exercises provide
practical experience in using the
resources or ideas presented in
each class. For example, the refer
ence sources exercise requires stu
dents to find answers to trivia by
using the appropriate sources.
There are several exercises on data
base searching with step-by-step
instructions for each search. These
searches"' require students to use
thesauri and to print out the first
citation from each search result;
from this, it is usually easy to tell if
the student did the search cor
rectly. Each database exercise also
includes a question which the stu
dent is free to search in any man
ner. However, they must describe
how they searched, which prepares
them for part two of the project.
This class has been well re
ceived, and it is a vital element in
the librarians' tenure track process.
Students in their final year often
comment, "I should have taken
this course in my first year!"
Finding Information on
the Internet

We developed the second course,
Finding Information on the Inter
net, for several reasons. At the
time, CNU's Computer Center had
a limited staff and they were
unable to provide Internet instruc
tion. It seemed logical for librari
ans to step in because we had the
equipment, staff, and knowledge.

Amy Boykin, Catherine Doyle, and Andrea Kross are library faculty at Christopher Newport University.
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The Virtual Library of Virginia
(VIVA) project was growing and
needed publicizing, and the Inter
net course would be a good way to
promote VIVA. Also, the course
was an opportunity to position
Smith Library as a leader in tech
nology on campus.
The Internet course provides
students with the Internet basics.
The course lasts six weeks and
meets for 100 minutes once a week
in a lecture/lab format. During the
first hour of the class, various
Internet resources and tools are
demonstrated and explained. After
a short break, the students are
given an assignment that they
begin to work on in class. The
assignments are designed to give
them hands-on experience with
what was just demonstrated.
The first class session provides a
basic Netscape and Internet orien
tation and gets everyone ac
quainted with the mouse and
Windows software. Experienced
Internet users are asked to assist
those around them who may not
be as familiar with the Internet. In
addition to finding resources, the
students receive instruction on
how to download information
from the Internet (printing, down
loading to a disk, and e-mailing
the information to themselves).
Other class sessions include elec
tronic conferences (using mailing
lists and discussion lists to get
information from experts or
peers), search engines and directo
ries, library catalogs and VIVA
resources, and using the campus e
mail effectively. Students are not
taught how to create their own
web sites, as this can be learned in
other required computer classes or
in the free workshops sponsored
by the student chapter of the Asso
ciation for Computing Machinery.
A key component in this class is
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the evaluation of Internet re
sources. An entire class session is
spent discussing what can be
found on the Internet and how to
evaluate Internet resources (using
the same five criteria used in the
Research Skills course). Evaluation
is a major part of the students'
final project.
For the final project, students
demonstrate their mastery of Inter-

Although some students
take our courses
because they need one
more credit to graduate,
they come to realize that
the Library offers
valuable instruction.

net research by locating at least
eight web sites on a particular
topic, which is chosen by them
and approved by the instructor.
Their opening paragraph describes
the topic, what they found, and
who would benefit from this pre
pared list of sites. Using the five
criteria discussed in class, they
evaluate each site and offer a con
clusion as to its usefulness. Spelling
and grammar count toward the
final grade. This requirement helps
students improve their writing
skills and is part of a campus-wide
effort.
Benefits of this class are many.
Students realize that not every
thing is on the Internet and that
what is on the Internet should be
evaluated carefully (not just "cut
and pasted" into a report). The stu
dents help each other develop
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research skills, think of synonyms,
and create Internet search strate
gies. The librarians involved have
learned a lot about the Internet
and are more confident when
helping Library patrons. The Li
brary's involvement in teaching
students to use the Internet helped
meet the Southern Association of
Colleges and Schools (SACS) new
requirements in technology. Along
with the Faculty Development Lab
and the Multimedia Classroom,
the Internet course helps the
Library contribute to the Univer
sity's goals.
Both courses have garnered
librarians increasing respect from
the faculty and administration,
with the Library seen as a packager
of materials in addition to being a
warehouse of information. The
Library has also gained greater visi
bility in the registration process,
where students see Library courses
listed. Although some students
take our courses because they need
one more credit to graduate, they
come to realize that the Library
offers valuable instruction.
Success with these two courses
has led us to envision new offer
ings. A course focusing on a partic
ular subject area, such as Educa
tion, would allow for more in
depth discussions using just the
databases and resources that are
most appropriate for that area. The
existing courses could be expanded
into two- or three-credit courses,
or they could be split into begin
ner and advanced sessions. We
could also integrate our classes
with existing orientation courses
taught by other departments.
Regardless of how these courses
evolve, it is satisfying to know that
our students will find the research
skills they learned in them useful
throughout their lives. m
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The Thirty-Second Lesson
by fane Schillie

R

ecognizing that libraries
are favorably positioned
to advance information
literacy education, administrators
have been focusing considerable
attention on library instruction
sessions that take place in class
room settings. The University Li
braries at Virginia Tech, like many
academic libraries, document the
nature of instructional sessions,
recording the number of sessions
taught and the number of students
in attendance. These statistics,
though proudly stated in annua l
reports, only show part of the
instructional picture. They do not
account for the sign ificant amount
of individualized instruction pro
vided by reference librarians at the
University Libraries' various refer
ence desks during a typical day.
In an effort to verify that
numerous one-on-one instruction
sessions take place throughout the
course of an average day, User Ser
vices staff members conducted an
informal, day-long survey on
March 25, 1998. Each staff mem
ber recorded the questions patrons
asked on index cards, writing
down exactly what was said when
possible. Staff members also de
scribed the actions they took to
assist the patron. Short ly after the
transaction was completed, staff
members used pre-established crite
ria to code the types of transactions
that took place. Five categories
were used to classify transactions:
instruction, location, procedures,
reference and tec hnical (Figure 1).
The categories used to classify

Ellen Kruper, College Librarian for Business, assisting a patron at Newman Library's
Humanities/Social Sciences Reference Desk .

transactions were selected by refer
ence librarians after studying the
results of a similar survey con
ducted in the fall of 1997. The ear
lier survey categorized questions as
either reference, location, proce
dures, record interpretation, or
technical transactions, but did not
specify any criteria for the catego
ries. Without guidelines, the deter
mination of which ca tegory a
transaction fit into, especially if it
was instructional in nature, was
rather haphazard. To ensure that
the spring survey more accurately
reflected transactions that typi
cally occur at reference desks, the
decision was made to amend the
categories and specify criteria for
each. A discussion of the criteria
clarified the types of questions

fane Schillie is College Librarian for the Social Sciences at Virginia Tech.

that fit each category and high
lighted the distinction between
reference and instruction transac
tions. Charles (Buddy) Litchfield,
Science Reference Librarian, rec
ommended a separate category for
instructional activities: "I thought
that it was important that we rec
ognize, and be given credit for, the
educational instruction that occurs
at the reference help desks. While
we all keep track of the number of
training classes we teach, and how
many students are in each, very lit
tle recognition is given to the sig
nificant number of students receiv
ing library instruction 'on the fly'
at the reference desks." Those par
ticipating in the survey agreed to
classify a transaction requiring an
answer as reference, whereas a
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transaction involving teaching
would be designated instruction.
The instruction category also
incorporated transactions that
involved record interpretation.
After the survey was completed,
Litchfield checked the index cards
to make sure each transaction was
coded correctly. He changed only a
very small percent of the designa
tions, finding most transactions
classified correctly. Litchfield tabu
lated the data and prepared spread
sheets and graphs to illustrate the
survey's findings. Five of the seven
desks reported that more than one
fifth of all transactions involved
instructional activities: 24 percent
at Newman Library's Humanities/
Social Sciences Reference Desk,
24.47 percent at Newman's Science
Reference Desk, and 32.26 percent,
22.29 percent and 30.67 percent,
respectively, at the branch libraries
for Veterinary Medicine, Art and
Architecture, and the Northern Vir
ginia Center. In all, the seven desks
participating in the survey recorded
766 transactions with 168, or 21.93
percent, categorized as instruction.
The survey indicated that one
on-one instruction is a prominent
activity. "This type of teaching is
very important, in that it is 'point
of need' instruction, where stu
dents have defined goals regarding
information needs, and for the
most part are receptive to the
instruction being given. The qual
ity of instruction given, in the con
text of a reference interview, can
be crucial to their success or failure
in finding the information they
seek," Litchfield said.
Librarians providing instruction
at the reference desk often have
only 30 seconds to impart the
same amount of knowledge cov
ered in a SO-minute class period.
Not only must they teach needed
skills in a very limited amount of
time, they must do so without the
luxury of having time to plan the
most effective way to teach compe
tencies or the benefit of knowing a

Figure 1
SURVEY CODING INSTRUCTIONS
University Libraries - Virginia Tech
For the reference desk survey on Wednesday, March 25, please mark
each index card you fill out with one of the following five categories.
Record the nature of each transaction that you have with a patron
being as detailed as possible with your descriptions of what library
users ask, and what you actually end up doing for them.
I-for INSTRUCTION-include in this category instruction given for a
"How do I use" question. Databases, such as VTLS, MLA, ERIC, etc. as
well as ILL and document delivery forms, and searching the Internet,
could fall into this category. Also include questions dealing with VTLS
interpretation, call number and stacks explanations, searching in the
shelving rooms, and questions about bound and unbound journals.
L-for LOCATION-this category is for very simple, straight-forward
directional questions. If a patron asks the whereabouts of the current
journals, or where are the history books, and it turns into an
INSTRUCTION or REFERENCE situation, then don't record the trans
action in this category.
P-for PROCEDURES-use this category for questions involving
Library Policies, such as "How many books can I check out?"
Requests for borrowing a pencil, stapler, hole punch, tape, etc., can
also stay in this category, as well as handing out CDs, when the per
son needs no instructional help.
R-for REFERENCE-this category should be used for the more "tra
ditional" reference activities, such as finding specific information,
using various reference tools, or conducting an "interview" with a
patron in order to best help them to get started on a research project.
This last activity may be a "gray" area, because it almost always
includes some instructional activities, too. just use your best judg
ment, and maybe count the first encounter with the patron as REFERENCE, and subsequent interactions as INSTRUCTION, LOCA
TION, PROCEDURES, etc.

!

II
IL

T-for TECHNICAL-use this code for equipment and access prob
lems such as paper jams in printers, disc stuck in PC, can't access a
CD, database is down, workstation will not reboot, etc.

student's requirements in advance.
Making the thirty-second lesson
worthwhile
requires
reference
librarians to have a wide range of
talents including the ability to
teach. "To me, the role of librarian
is changing dramatically, espe
cially in the academic library,"
Litchfield reflected. "The different
types of instruction now given at
the reference desk take on even
more significance as the availabil

~ ·.
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ity of information resources
becomes more complex. The
opportunity to provide needed
instruction to the students, at a
time when they need it most,
should be viewed as an important
activity that contributes to their
overall educational experience."
For more information, please con
tact Jane Schillie or Buddy Litchfield
at the University Libraries, P.O. Box
90001, Blacksburg, VA 24062. m
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Virginia Books
Reviews prepared by the staff of the Division of Publications
and Educational Services of the Library of Virginia
Julie A. Campbell, Editor

We had such an influx of Civil War
titles in the office at the end of the
1998 that we decided to devote
this issue's column entirely to the
subject. -f.A.C.

1

Randall Allen and Keith S.
Bohannon, eds., Campaign
ing with "Old Stonewall":
Confederate Captain Ujanirtus
Allen's Letters to His Wife. Baton
Rouge: Louisiana State University
Press, 1998. xi+ 282 pp. $34.95.
This volume is another addition
to a substantial body of letters by
common soldiers of the Civil War
that document how they under
stood their role and recognized
their future. joining an infantry
unit from his native Troup
County, Georgia, Ujanirtus Cincin
natus "Ugie" Allen served the Con
federacy starting in April 1861 and
fought mostly in Virginia. Pub
lished for the first time, this collec
tion of letters (still owned by his
descendants) to his wife, Susan,
traces Allen's mood from excite
ment and jubilance to despair and
resignation.
The letters are not without
humor. He missed newspapers and
proclaimed himself so desperate
that he would read even the adver
tisements; he had not chewed
much tobacco lately, he wrote

another time, but he was not say
ing that he planned to quit. On
the constant movement of the
unit, Allen wrote of his com
mander, Stonewall jackson, that
"grass never grows under his feet."

Blair traces the
remarkable resiliency
of Virginians...

When recovering in Richmond
from a slight wound received at
Gaines's Mill in June 1862, Allen
noted that women wore either no
hoops or small ones, a change in
fashion that he did not find espe
cially attractive.
But Allen also addressed serious
matters in his correspondence,
reminding his wife of the impor
tance of doing her part, ruthlessly
condemning units for behavior he
considered unsoldierly and unpa
triotic, and supporting orders to
shoot deserters and soldiers who

"commit all kinds of deprida
tions on the farms." Gradually
his letters become recitals of
details and darker in tone:
"Recently I was young; now I am
old phisacaly and in experience."
Randall Allen is archivist for
Troup County, Georgia. Keith
Bohannon is a doctoral student in
history at Pennsylvania State Uni
versity. They retained Allen's crea
tive spelling but, for clarity,
replaced his colons and semico
lons with periods and commas.
The editors identify names men
tioned in Allen's letters and, at the
end of the book, provide a roster
of his unit, the Ben Hill Infantry
(later Company F, 21st Georgia
Volunteer Infantry), with brief bio
graphical information on each
member.
-reviewed by Barbara Batson, Exhi
bitions Coordinator

1

William Blair, Virginia's Pri
vate War: Feeding Body and
Soul in the Confederacy,
1861-1865. New York: Ox
ford University Press, 1998. viii +
206 pp. $32.50.
While the Civil War raged on
the battlefields of Virginia, an
equally desperate battle raged on
the home front. "I think," wrote
Frank G. Ruffin in December 1863,

Julie A. Campbell is editor ofVirginia Cavalcade magazine. She works in the Publications and Educational Services Divi
sion at the Library of Virginia. Staff members from other divisions of the Library occasionally contribute to "Virginia Books"
and are so noted in their bylines.
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"the whole question now turns on
food." In Virginia's Private War,
William Blair offers a poignant and
incisive study of the struggle to
keep body and soul together in the
midst of war. Through diaries, let
ters, and official records, Blair
traces the remarkable resiliency of
Virginians, who withstood priva
tion until the winter of 1864-1865,
when pressure from the Union
army proved too great to bear.
Blair focuses on three counties in
the interior of the Common
wealth-Albemarle, Augusta, and
Campbell-and examines the toll
of the war chronologically.
Blair uses these three communi
ties to tell the story of the state as
a whole, describing the grounds
for early unity, studying the dis
content and increased desertions
that peaked in 1863, and analyz
ing enduring Confederate hopes in
the face of defeat. The "private
war" of the book's title took place
on the local level, where farms and
towns struggled to produce crops
and manufacture goods after the
enlistment of most of their able
bodied, white male population. By
the autumn of 1861, salt, leather,
and currency were in scarce sup
ply. Despite the desperate circum
stances, Confederate spirits were
bolstered by battlefield victories
at Fredericksburg and elsewhere.
"Though I leave my children poor
in worldly goods," Thomas C.
Elder wrote his wife in May 1863,
"it is gratifying to know they will
be able to speak of their father as
one of the soldiers of the Second
Revolution for Independence."
Even such brave spirits flagged
toward the end of the war, when
external
pressures
effectively
crushed them. Blair is careful to
explain in his introduction that he
is not "resurrecting the romantic
notion of a unified South nobly
defending its way of life in a Lost
Cause"; instead, he reveals the dis
tinct displeasure of Virginians with
their government and, in some
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cases, with their fellow Virginians.
To tell the multi-layered story of
the home front, Blair has delved
into newspapers, periodicals, and
family papers, as well as federal,
state, and local records. A rich bib
liography and a handy index
round out this riveting volume,
which readers and researchers of
Virginia history will want to keep
within close reach.
-reviewed by Jennifer Davis McDaid,
Assistant Editor, Virginia Cavalcade

1

Lesley J. Gordon, General
George E. Pickett in Life and
Legend. Chapel Hill: Univer
sity of North Carolina Press,
1998. X+ 269 pp. $29.95.
Just last year a bronze urn con-

Readers of this
fascinating study will
agree that the Picketts
deserved one another.
taining the remains of LaSalle Cor
bell Pickett, the third wife and
chief publicist of the Confederate
general George E. Pickett, was
removed from a crumbling mauso
leum in Arlington, transported to
Richmond, and buried with great
ceremony next to the grave of her
beloved husband. Sallie Corbell, of
Nansemond County, was just fif
teen when she married Pickett in
September 1863, two months after
the bloody charge at Gettysburg
that made Pickett's name famous,
and he died just twelve years later.
She outlived him by fifty-six years.
Historian Lesley J. Gordon, a
graduate of the College of William
and Mary as well as the University
of Georgia, shows that the actual
life of General Pickett cannot be
disentangled from the "General
Pickett" that his widow created by

IANUARY-MARCH, 1999

m1xmg devotion with plagiarism
and fiction. Yet this fine biography
also shows that a sympathetic
analysis of LaSalle Pickett's writ
ings about her husband reveals
important psychological insights
about the general as well as his
widow.
Born into a prominent Virginia
family in 1825, George Edward
Pickett left his native state for the
U.S. Military Academy's class of
1846, and did not return perma
nently until after the Civil War.
Pickett was lazy, fond of the bottle,
and indifferent to his class stand
ing, which was last in every sub
ject. Nonetheless, Gordon makes a
convincing argument that Pickett
eventually came to depend on the
structure and discipline of army
life. The military subculture also
had a place for the display that
Pickett enjoyed, and officers culti
vated a gallant image that
appealed to the Virginian's sense
of himself. LaSalle Pickett later
made the unverifiable claim that
she first met Pickett during this
period, when she was eight, and
knew that instant that she would
marry him.
Gordon is most interesting in
showing how Pickett's eventual
courtship and marriage to LaSalle
Corbell coincided with his grow
ing dissatisfaction with the mili
tary institutions that had once sus
tained him. Following the futile
charge at Gettysburg and his mar
riage in Petersburg, Pickett was
sent to North Carolina, where he
botched the New Bern campaign,
although he again blamed others
for the failure. His military career
ended ignominiously at Five Forks,
where Union troops overran his
own forces while Pickett relaxed at
a shadbake. Fortunately for him,
the general was survived by a lov
ing widow who proceeded to make
him what Gordon calls "the Con
federate hero he never was." In so
doing, LaSalle Pickett also rede
fined herself and gained some eco
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nomic independence from her
writings. Readers of this fascinat
ing study will agree that the Pick
etts deserved one another.
-reviewed by John T. Kneebone,
Director, Division of Publications and
Cultural Affairs
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John L. Heatwole, The Burn
ing: Sheridan in the Shenan
doah Valley. Charlottesville:
Rockbridge Publishing, 1998.
xiii + 266 pp. $29.95.
By August 1864, Ulysses S.
Grant had taken command of the
Union army and enacted his final
plan for defeating the South. If he
could destroy the Breadbasket of
the Confederacy-Virginia's She
nandoah Valley-and its capacity
to supply the malnourished and
hard-pressed Confederate army,
then he could more rapidly
achieve conquest. So he called on
Philip H. Sheridan to "give the
enemy no rest .... Do all the dam
age to railroads and crops you can.
Carry off stock... to prevent fur
ther planting. If the war is to last
another year, we want the Shenan
doah Valley to remain a barren
waste." Thus between 26 Septem
ber and 9 October 1864, Sheridan
rendered the Shenandoah Valley
so bare that, as the saying goes, a
crow flying over it would have to
carry a knapsack. This book is the
story of the people of the Valley
during that awful time.
In that two-week period, Sheri
dan's troops ravaged ninety-two
miles from Winchester to Staun
ton. They burned barns, crops,
mills, furnaces, forges, factories,
and houses, while driving off or
killing all the livestock they could
find. The destruction was espe
cially effective because the region
was in the midst of an exceptional
harvest. "The Burning," as the peo
ple of the Valley named it, affected
everyone in the Union army's path
including the Mennonites, Dun
kards, and other religious groups
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who opposed war and desired only
to live in peace. It is generally
accepted that William T. Sher
man's burning of Georgia was the
worst civilian devastation of the
war; in fact, Sherman's march was
a haphazard operation that fol
lowed behind Southern attempts
to destroy anything in his path
that could prove useful to the Fed
eral troops. The Burning, on the
other hand, concentrated on
everything necessary to sustain the
day-to-day occupation of civilian
farming.
Drawing on family stories, diar
ies, newspapers, interviews, and
other sources, john L. Heatwole
presents a compelling and readable
account of an event sometimes
recounted in less than a page in
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If the war is to last

another year, we want
the Shenandoah Valley to
remain a barren waste."

other histories of the Civil War. He
is an artist, folklorist, and Valley
resident with roots there over two
hundred years old. (In 1864 his
own ancestor, Elizabeth Heatwole,
stood in the family's barn with a
rake and defiantly scattered the
pile of tinder the Union soldiers
were trying to light. After three
attempts, the soldiers gave up.)
"The Civil War has rightly been
called the defining moment in the
life of the nation," the author
writes, and "the Burning was the
defining moment in the life of the
Valley." The Burning deserves its
own telling, and Heatwole does
right by the Valley and its resi
dents.
-reviewed by Emily }. Salmon, Senior
Copy Editor
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]ames M. McPherson and

William j. Cooper, Jr., eds.,
Writing the Civil War: The
Quest to Understand. Colum
bia: University of South Carolina
Press, 1998. 356 pp. $29.95.
This is a collection of twelve his
toriographical essays by some of
the most distinguished contempo
rary students of the Civil War. The
editors are also among the most
accomplished historians of the era.
Their book surveys the scholarship
on various aspects of the Civil War
in order to identify the main
themes of interpretation and high
light the main points of disagree
ment. The essays thoroughly cover
the subjects that the editors identi
fied, and in several instances the
contributors went the extra mile to
point out neglected lines of
inquiry that could be pursued.
The book is best described by
identifying the contributors and
their contributions: Gary W. Gal
lagher, the military strategy and
policy of the United States; Emory
M. Thomas, the military strategy
and policy of the Confederate
States; joseph T. Glatthaar, battle
field tactics and technology; Reid
Mitchell, the literature on the sol
diers; Mark E. Neely, Jr., presiden
tial leadership; Michael I;. Holt,
politics in the northern states;
George C. Rabie, politics in the
southern states; Michael Les Bene
dict, the constitutional crisis that
was the Civil War and the scholar
ship on the causes; Phillip Shaw
Paludan, social and economic
developments in the North; james
L. Roark, the same topics in the
South; Drew Gilpin Faust, the state
of scholarship on women; and
Peter Kolchin, the literature on
slavery and freedom.
For well-informed and well
written summaries of the current
state of scholarship on these lead
ing aspects of Civil War history,
no one has done better. For a
library that needs to keep current
in Civil War period scholarship,
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this is a valuable reference book
that should stand the test of time.
-reviewed by Brent Tarter, Editor,

Dictionary of Virginia Biography
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Donald C. Pfanz, Richard S.
Ewell: A Soldier's Life.
Chapel Hill: University of
North Carolina Press, 1998.
xix + 655 pp. $39.95.
Donald C. Pfanz has written a
detailed and sympathetic portrait
of Richard S. Ewell, one of Robert
E. Lee's most important but most
criticized lieutenants. Drawing on
family letters, official battle
reports, and the writings of other
officers and soldiers, Pfanz offers a
full biography, covering Ewell's
childhood and years at West Point,
his long service with the U.S. cav
alry in the Southwest, and his
post-war career, while still focusing
on the Civil War years that
defined the general's life. Seeking
to refute Ewell's detractors, includ
ing General Lee, Pfanz argues that
Ewell was "an intelligent, hard
working professional" with a clear
ability to exercise independent
command. Moreover, Ewell was
prescient enough to tell Jefferson
Davis in 1861 that the only way to
ensure independence was to free
and arm the slaves. In the last
weeks of the war, Ewell had the
duty of organizing the first black
companies to serve the Confeder
acy, but by then it was too late.
Ewell fought for the Confeder
acy, Pfanz argues, because he "fol
lowed his state," not because he
agreed with the principles of the
South. He became the right arm of
Stonewall jackson, and earned the
loyalty of his troops by his kind
ness toward them. Ewell, in tum,
admired and imitated Stonewall
jackson, and his troops did some
of the best fighting in the Stone
wall Brigade up through the time
Ewell was wounded in the Battle of
Groveton in August 1862.
When Ewell returned to service
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in 1863, to fight under Lee's direct
command, his record was less
pristine. Most seriously, Ewell's
troops failed to secure the high
ground at Gettysburg before
Union troops moved in. Pfanz,
however, defends him by arguing
that Ewell's men were too few and
too tired to take Cemetery Hill
without reinforcements, making
Ewell's choice not to seize the hill
seem "prudent,
even wise."
Instead, Pfanz suggests, Lee should
bear a larger share of the blame for
giving Ewell vague and contradic
tory orders.
Pfanz does agree that Ewell's
war-making skills seemed to erode
in the campaigns of 1863 and
1864, and for that he blames the
general's love-making. Already the

" ... tears stood in
many an eye that had
never quailed before
death or danger .... "

product of an in-bred Virginia fam
ily, Ewell married his cousin,
Lizinka Brown, early in 1863. The
general's infatuation with his over
bearing and meddlesome wife,
who traveled with him as much as
possible, left him open to ridicule
by his staff and negligent of his
duties. In 1864, General Lee, hav
ing lost confidence in Ewell's judg
ment, removed him from com
mand of the Second Corps.
Ewell took charge of the defense
of Richmond and, in what he
regarded as his greatest accom
plishment of the war, saved the
city from being taken that
autumn. In Pfanz's opinion, had
jackson been in charge instead, the
victory would be regarded as a mil
itary masterpiece. In the end, Ewell
was not as great a general as Lee or
jackson, but he was equal to any

other of the southern army's gen
erals, and, Pfanz concludes, he
"gave his all for the Confederacy."
-reviewed by Mary Carroll Johansen,
Research Associate, Dictionary of Vir
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Tracy Power, Lee's Misera
bles: Life in the Army of
Northern Virginia from the
Wilderness to Appomattox.
Chapel Hill: University of North
Carolina Press, 1998. xxii + 463
pp. $34.95.
In june of 1864, as a soldier of
William Mahone's Virginia brigade
trudged to battle, he was am
bushed-by his wife and child.
The family had been separated for
two years, and the woman had
waited by the Petersburg roadside
in the hope that her husband
would pass by. "He was crying, she
was crying, the child was crying,"
reported onlooker F. M. Coker,
"and tears stood in many an eye
that had never quailed before
death or danger in the field of bat
tle." The family parted and the
man marched on. The vivid tale of
the anonymous Confederate is one
of hundreds in Lee's Miserables, a
roundup of firsthand stories of the
soldiers of the Army of Northern
Virginia during the last year of the
war.
]. Tracy Power, a historian with
the South Carolina Department of
Archives and History, has assem
bled an incredibly detailed com
pilation of personal accounts
gleaned from diaries, letters, and
other documents. The men wrote
about horror, exhaustion, hunger,
doubt, and fear. They wrote about
faith, comradeship, family, and
optimism. They expressed the
utmost confidence in their officers
and they disparaged foolish lead
ers. They fought hard at the Wild
erness, the event with which
Power opens his study, and they
"broke down and wept like little
children," wrote Virginian james
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Whitehorne, at Appomattox, the
closing scene of Lee's Miserables.
Power's massive bibliography
testifies to his thorough primary
research in repositories throughout
the South and to his secondary
research in a wide range of books,
newspapers, and articles. By con
centrating on such personal
accounts and on the authenticity
and authority they provide, his
study is a worthy addition to the
genre of Civil War books that let
the soldiers speak for themselves.
-reviewed by Julie A. Campbell, Edi
tor, Virginia Cavalcade
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Daniel E. Sutherland, Frede
ricksburg & Chancellorsville:
The Dare Mark Campaign.

Lincoln:
University
of
Nebraska Press, 1998. xiv + 234 pp.
$29.95.
Daniel Sutherland's study of the
Fredericksburg and Chancellors
ville campaigns is the first in a
series of volumes that will consti
tute a collection of monographs
about the events of 1861-1865
published under the title, "Great
Campaigns of the Civil War." The
series editors' expressed purpose is
not only to present fresh examina
tions of major campaigns based on
a synthesis of recent scholarship,
but to portray events on the battle
field against the larger political
and social context, an approach
that offers greater dimension and
scope than accounts that concern
themselves primarily with military
tactics and blow-by-blow descrip
tions of the fighting. Such non
military themes as the effect of the
war on the civilian population, the
collapse of slavery, the effect of
politics and policy on strategy, and
the everyday life of the common
soldier become the background
against which the military drama
unfolds.
In this book, Sutherland departs
from the customary analysis of the
two Confederate victories on the
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south bank of the Rappahannock
River by unifying the two battles
into one major campaign, to
which he gives the name "Dare
Mark." He borrowed the term from
a Confederate soldier who used it
to describe the Rappahannock,
that watery obstruction south of
which the Union armies dared to
penetrate-always at their peril
and often to their regret. The con
frontations between the Union
and Confederate armies at Frede
ricksburg and Chancellorsville do
lend themselves to such a formula,
coming as they do in succession,
with only several months breath
ing space in between for the two
armies to catch their wind, and in
circumstances in which the fight
ing frequently occurred over ter

...they reveal how
Civil War leaders dealt
with more mundane
command problems ...

rain that was common to both
battlegrounds.
While the text relies on earlier
studies of these battles and on the
letters, diaries, and reports of those
who witnessed the fighting as well
as the published recollections of
the veterans who survived it, the
author has also consulted the most
recent
scholarship,
including
essays collected in The Frederick
sburg Campaign: Decision on the
Rappahannock (1995) and Chancel
lorsville: The Battle and Its Aftermath
(1996), both edited by noted mili
tary historian Gary Gallagher and
both providing stimulating insight
into the conduct of, and the cir
cumstances surrounding, these
campaigns. The enthusiast will
benefit from exposure to the latest
critical thinking, presented in his
torical context in Sutherland's con
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cise history; for the novice, this
expansive overview of the com
plexities of these massive engage
ments may become a point of
departure for further reading.
-reviewed by Don Gunter, Assistant
Editor, Dictionary of Virginia Biography
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Steven E. Woodworth, ed.,
The Art of Command in the
Civil War. Lincoln: Univer
sity of Nebraska Press, 1998.
xiii + 206 pp. $39.95.
Although the Civil War ended
134 years ago, its generals con
tinue to be popular topics of dis
cussion for historians. Hundreds of
books, journal articles, and essay
collections annually hash and
rehash the successes and failures of
both Confederate and Union mili
tary leaders. In this collection of
essays, seven historians examine
several of the usual suspects, but
with a twist. Rather than focusing
on standard topics, such as brav
ery, tactics, or performance in epic
battles, they reveal how Civil War
leaders dealt with more mundane
command problems, including
relations with subordinate officers,
intelligence gathering, and deser
tion.
Most, if not all, of the leaders
who appear in this book should be
familiar to Civil War readers
Stonewall jackson, Ulysses S.
Grant, joseph E. johnston, Braxton
Bragg, George Pickett, and William
S. Rosecrans. But instead of dis
cussing these men in their custo
mary surroundings, such as Pickett
at Gettysburg or Grant at Vick
sburg, the authors tend to show
how they performed in less well
known scenarios. For example,
William B. Feis examines Grant as
he gained valuable experience in
the collection, analysis, and use of
military intelligence information
during the little-known Belmont
Campaign in late 1861. Donald E.
Collins observes that Pickett,
rather than leading his division

into immortality in Pennsylvania
on 3 July 1863, ordered the execu
tion of Confederate deserters in
North Carolina in February 1864.
Instead of discussing Stonewall
Jackson's well-documented collab
oration with Robert E. Lee on
numerous battlefields, William J.
Miller evaluates how Jackson's
relationship with one subordinate,
mapmaker Jedediah Hotchkiss,
contributed to success in the
famous Shenandoah Valley Cam
paign of 1862.
Well-written and well-edited,
this volume will be a good addi
tion for university libraries and
other Virginia libraries that main
tain extensive Civil War holdings.
Although its coverage of the war in
Virginia is limited, it is broad in
scope, paying attention to leaders
on both sides and to both the East
ern and Western theaters of opera
tion. Like most essay collections,
this volume should prove more
interesting to Civil War scholars
than to Civil War buffs.
-reviewed by Dale F. Harter, Finding
Aids Archivist

Civil War Bookends
/" The University of South Caro
l.. tina Press has reprinted a 1988
book by the distinguished Civil
War historian and Virginia author,
James I. Robertson Jr.: Soldiers Blue
and Gray (Columbia, South Caro
lina, 1998, x + 278 pp., $14.95 soft
cover). It complements rather than
duplicates Bell Irvin Wiley's classic
accounts of everyday soldiers, just
another example of how rich the
primary sources are.
Robertson is also the editor of

.L the first of five reprints from
Louisiana State University Press.
He adds an introduction and new
preface to his Civil War Letters of
General Robert McAllister (Baton
Rouge, Louisiana, 1998, viii + 638
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pp., $24.95 softcover), originally
published in 1965. "McAllister
never intended to be an outstand
ing soldier," writes Robertson, but
"he developed into a solid and
dependable field commander in
the Union army."

1
1

LSU's next title is The Confeder
ate State of Richmond: A Biogra
phy of the Capital (1998, xii + 227
pp., $14.95 soft cover), by Emory
M. Thomas, who adds a new intro
duction to his 1971 work. He
writes admiringly of recent books
on the same topic but concludes
that "no consequential work has
emerged to challenge or supple
ment mine."

1'

Culpeper County receives a
similar treatment in Daniel E.
Sutherland's Seasons of War: The
Ordeal of a Confederate Community,
1861-1865 (LSU, 1998, vii + 488
pp., $19.95 soft cover). When the
book came out in 1995, one
reviewer called it "a finely crafted
and compelling tale of how the
people in one part of the South
experienced the Civil War."

l Another prominent Civil War

1

historian, Gary W. Gallagher,
composed the introduction to
LSU's reissue of Douglas Southall
Freeman's The South to Posterity: An
Introduction to the Writing of Con
federate History (1998, xxxiv + 235
pp., $15.95 soft cover). Originally
published in 1939, Freeman's book
is a chatty, erudite bibliographical
essay. He could have written this
sentence today: "I have to confess
I am not sure I understand all the
reasons for the steady increase in
the number of those who read
deeply of the South's four-year
struggle." A number that has only
continued to rise, it might interest
Freeman to know.

/ LSU's final reprint in this
.I.. group is The Politics of Com
mand: Factions and Ideas in Confed
erate Strategy, by Thomas Lawrence
Connelly and Archer Jones (1998,
xv + 235 pp., $14.95 soft cover),
originally published in 1973. The
Journal of Southern History called
it "a provocative reappraisal of
Confederate strategy." Co-author
Jones lives in Richmond.
[ Over at the University of
Nebraska Press, two new Bison
Books. The first is Gunner With
Stonewall: Reminiscences of William
Thomas Poague, edited by Monroe
F. Cockrell, with the original intro
duction by Bell Irvin Wiley and a
new one by Robert K. Krick (1998,
xxxii + 181 pp., $12.00 soft cover).
Poague was from Rockbridge
County and served as an officer
with the Army of Northern Vir
ginia. He wrote this account as a
memoir for his family in 1903; it
became a book in 1957. With this
reprint, Nebraska adds a title to
the few narratives by artillerists.

1

/ The second Bison Book is a
well-known work, Letters from
Lee's Army, or Memoirs ofLife In and
Out of the Army in Virginia during
the War Between the States (1998,
xiii + 312 pp., $15.00 softcover).
The letters detail the wartime expe
rience of a married couple from
Lynchburg: Susan Leigh Blackford,
who compiled the original, and
Charles Minor Blackford, who
annotated it. They published only
thirty-five copies in 1894. In 1947
their grandson Charles Minor
Blackford III published an abridged
version, which Nebraska now reis
sues with a new introduction by
Gordon C. Rhea. "If you are look
ing to understand the war's impact
on literate Southerners," Rhea
writes, "you have come to the
right place."

l.

-reviewed by Julie A. Campbell
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